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FLORIDA STATE STANDARDS 
 
READING STANDARDS FOR LITERATURE, INFORMATIONAL TEXT, AND LITERACY IN SOCIAL 
STUDIES 

• Cite strong and thorough textual evidence to support analysis of what the text says 
explicitly as well as inferences drawn from the text. LAFS.910.RL.1.1, LAFS.910.RI.1.1, 
LAFS.910.RH.1.1 

• Determine a theme or central idea of a text and analyze in detail its development. 
LAFS.910.RI.1.2, LAFS.910.RL.1.2, LAFS.910.RH.1.2 

• Determine the meaning of words and phrases as they are used in a text, including 
figurative and connotative meanings. LAFS.910.RL.2.4, LAFS.910.RI.2.4, 
LAFS.910.RH.2.4 

• Compare and contrast treatments of the same topic in several primary and secondary 
sources. LAFS.910.RH.3.9 

WRITING STANDARDS 
• Write informative/explanatory texts to examine and convey complex ideas, concepts, 

and information clearly and accurately through effective selection, organization, and 
analysis of content. LAFS.910.W.1.2 

• Produce clear and coherent writing in which the development, organization, and style 
are appropriate to task, purpose, and audience. LAFS.910.W.2.4 

• Develop and strengthen writing as needed by planning, revising, editing, and 
rewriting. LAFS.910.W.2.5 

• Use technology to produce, publish, and update writing projects. LAFS.910.W.2.6 
SPEAKING AND LISTENING STANDARDS 

• Initiate and participate effectively in a range of collaborative discussions with 
diverse partners on various topics, texts, and issues, while building on others’ ideas 
and expressing their own ideas clearly and persuasively. LAFS.910.SL.1.1 

• Present information, findings, and supporting evidence clearly, concisely, and 
logically such that listeners can follow the line of reasoning and the organization, 
development, substance, and style. LAFS.910.SL.2.4 

• Make strategic use of digital media in presentations to enhance understandings of 
findings. LAFS.910.SL.2.5 

• Adapt speech to a variety of contexts and tasks, demonstrating command of formal 
English. LAFS.910.SL.2.6 
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Haikuing History addresses Florida State Standards in Reading, Writing, Speaking and 
Listening. Students learn to use different skills and strategies (e.g. DIDS, SOAPSTone) to 
read, comprehend, and understand various texts (stories, poetry, articles, textbook, interviews, 
etc.).  In addition, students write for many purposes, tasks, and audiences about the historical 
events in the project; their final writing is a multiple stanza haiku about their historical 
event/social issue.  Students also listen and watch film clips, documentaries, and interviews 
about the historical events in the project.  Students speak and participate in discussions to 
understand the historical events and perform their poems at the Open Mic Day, as well. In 
Social Studies/History, students read, view, and discuss historical documents, documentaries, 
and events of significant importance.   

 

1. In Reading, students learn strategies to assist them in comprehension and analysis of 
texts both fiction and non-fiction.   

2. In Language Arts, students read literature related to the historical events such as 
excerpts from slave narratives, speeches during the civil rights movements, poems about 
the holocaust, etc.  

3. Students choose a social issue or historical event they felt strongly about (e.g. 9-11, 
holocaust, slavery, voting rights – Selma).   

4. Students conduct additional research on their issue to gather more knowledge and view 
images related to their choice.   

5. Students begin completing a Writing Plan where they had to write about images, sensory 
details, facts, and symbols that were associated with their topics.  This is the planning 
for their poems.  They use these planning sheets to develop their haiku poems about 
social issues.   

6. After poems are complete, students participate in an Open Mic Day, similar to a Poetry 
Slam (performance of original poems using props, dramatics, music, etc. in 
presentations), where they perform their poems to an audience (parents, teachers, 
administrators, other students, staff, community members, etc.).  
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1. In Social Studies/History, students read, view, and discuss historical documents, 
documentaries, and events of significant importance such as slavery and women’s rights 
using the comprehension and analysis strategy called SOAPSTone for non-fiction and SIFT 
for fiction:   

 



6 | P a g e  
 

 

  



7 | P a g e  
 

Author Biography 

Sojourner Truth - Women's Rights Activist, Civil Rights Activist (c. 1797–1883) 
Sojourner Truth is best known for her extemporaneous speech on racial inequalities, "Ain't I a 
Woman?" delivered at the Ohio Women's Rights Convention in 1851. Read more below… 
Source: Sojourner Truth, “Ain’t I a Woman?” Women’s Convention, Akron, Ohio, 28-29 May 1851.  
Read more: http://www.biography.com/people/search/sojourner%20truth  
Watch: www.youtube.com/watch?v=4vr_vKsk_h8 and 
https://www.youtube.com/watch?v=XilHJc9IZvE  

Poem  Questions SOAPS Strategy 

Ain't I a Woman? Sojourner Truth May 28-29, 1851 

"Well, children, where there is so much racket there must be something out of 

kilter. I think that 'twixt the negroes of the South and the women of the North, 

all talking about rights, the white men will be in a fix pretty soon. But what's 

all this here talking about? That man over there says that women need to be 

helped into carriages and lifted over ditches, and to have the best place 

everywhere. Nobody ever helps me into carriages, or over mud-puddles, or 

gives me any best place! And ain't I a woman? Look at me! Look at my arm! I 

could have ploughed and planted, and gathered into barns, and no man could 

head me! And ain't I a woman? I could work as much and eat as much as a 

man- when I could get it- and bear the lash as well! And ain't I a woman? I 

have borne thirteen children, and seen them most all sold off to slavery, and 

when I cried out with my mother's grief, none but Jesus heard me! And ain't I a 

woman? Then they talk about this thing in the head; what's this they call it? 

[Intellect, somebody whispers] That's it, honey. What's that got to do with 

women's rights or negro's rights? If my cup won't hold but a pint, and yours 

holds a quart, wouldn't you be mean not to let me have my little half measure-

full? Then that little man in black there, he says women can't have as much 

rights as men, 'cause Christ wasn't a woman! Where did your Christ come 

from? Where did your Christ come from? From God and a woman! Man had 

nothing to do with Him. If the first woman God ever made was strong enough 

to turn the world upside down all alone, these women together ought to be able 

to turn it back, and get it right side up again! And now they is asking to do it, 

the men better let them. Obliged to you for hearing me, and now old Sojourner 

ain't got nothing more to say." 

Summary: 

1. Who is the 
speaker? What 
do we know 
about her? 

Speaker 
 
 
 

2. What is the time 
and place of the 
speech? 

Occasion 
 
 
 

3. Who is the 
audience—the 
(group) of people 
to whom this 
piece is directed? 

Audience 
 
 

4. Why was this 
speech written 
or presented? 
What does the 
speaker want the 
audience to think 
about or do as 
result of hearing 
the speech? 

Purpose 
 

Tone: What is the speaker’s attitude toward the subject? 
Subject: 
 
Words that stand out related to subject:          
                                   
Denotation and connotation of words that stand out: 
 
What do these words show about the speaker’s attitude toward the subject? 
 
 

http://www.biography.com/people/search/sojourner%20truth
http://www.youtube.com/watch?v=4vr_vKsk_h8
https://www.youtube.com/watch?v=XilHJc9IZvE
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Author Biography 

 Frederick Douglass - Civil Rights Activist (c. 1818–1895) 
Abolitionist leader Frederick Douglass was born into slavery in Talbot County, Maryland. He became 
one of the most famous intellectuals of his time, advising presidents and lecturing to thousands on a 
range of causes, including women’s rights and Irish home rule. Among Douglass’ writings are several 
autobiographies eloquently describing his experiences in slavery and his life after the Civil War. Read 
more: http://www.biography.com/people/frederick-douglass-9278324  

Poem  Questions SOAPS Strategy 

Chapter 6, Narrative of the Life of Frederick Douglass 
Very soon after I went to live with Mr. and Mrs. Auld, she very kindly 

commenced to teach me the A, B, C. After I had learned this, she assisted me 

in learning to spell words of three or four letters. Just at this point of my 

progress, Mr. Auld found out what was going on, and at once forbade Mrs. 

Auld to instruct me further, telling her, among other things, that it was 

unlawful, as well as unsafe, to teach a slave to read. To use his own words, 

further, he said, "If you give a nigger an inch, he will take an ell. A nigger 

should know nothing but to obey his master--to do as he is told to do. Learning 

would spoil the best nigger in the world. Now," said he, "if you teach that 

nigger (speaking of myself) how to read, there would be no keeping him. It 

would forever unfit him to be a slave. He would at once become 

unmanageable, and of no value to his master. As to himself, it could do him no 

good, but a great deal of harm. It would make him discontented and unhappy." 

These words sank deep into my heart, stirred up sentiments within that lay 

slumbering, and called into existence an entirely new train of thought. It was a 

new and special revelation, explaining dark and mysterious things, with which 

my youthful understanding had struggled, but struggled in vain. I now 

understood what had been to me a most perplexing difficulty--to wit, the white 

man's power to enslave the black man. It was a grand achievement, and I 

prized it highly. From that moment, I understood the pathway from slavery to 

freedom. It was just what I wanted, and I got it at a time when I the least 

expected it. Whilst I was saddened by the thought of losing the aid of my kind 

mistress, I was gladdened by the invaluable instruction which, by the merest 

accident, I had gained from my master. Though conscious of the difficulty of 

learning without a teacher, I set out with high hope, and a fixed purpose, at 

whatever cost of trouble, to learn how to read. The very decided manner with 

which he spoke, and strove to impress his wife with the evil consequences of 

giving me instruction, served to convince me that he was deeply sensible of the 

truths he was uttering. It gave me the best assurance that I might rely with the 

utmost confidence on the results which, he said, would flow from teaching me 

to read. What he most dreaded, that I most desired. What he most loved, that I 

most hated. That which to him was a great evil, to be carefully shunned, was to 

me a great good, to be diligently sought; and the argument which he so warmly 

urged, against my learning to read, only served to inspire me with a desire and 

determination to learn. In learning to read, I owe almost as much to the bitter 

opposition of my master, as to the kindly aid of my mistress. I acknowledge 

the benefit of both.  

Summary: 
 
 

1. What key words or 
phrases does the poet 
use? Are the words 
positive, negative, or 
neutral?  What are 
the denotations and 
connotations of the 
words? 

Speaker 
 
 
 

2. What types of 
imagery does the poet 
use? Are these images 
positive, negative, or 
neutral? What do you 
see, hear, taste, smell, 
or touch?  Which 
words, phrases or 
details help to paint 
this image? 

Occasion 
 
 
 

3. What details does the 
poet include? What 
does he leave out? 
What poetic devices 
are evident? How do 
you know?  What do 
the poetic devices 
mean or indicate? 

Audience 
 
 

4. How are the lines of 
the poem structured? 
Does it flow? Is it 
characterized by 
short, choppy 
sentences or long 
sentences? Why do 
you think the 
sentences are long of 
short – what do they 
point to? Are there 
punctuations?  

Purpose 
 

Tone: What is the speaker’s attitude toward the subject? 
Subject: 
 
Words that stand out related to subject:          
                                   
Denotation and connotation of words that stand out: 
 
What do these words show about the speaker’s attitude toward the subject? 

  

http://www.biography.com/people/frederick-douglass-9278324
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2. In Reading, students learn annotation strategies to assist them in comprehension and 
analysis strategies such as DIDS: 
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3. In Language Arts, students read literature related to the historical events such as poems 
about slavery: 

Author Biography 

Phillis Wheatley - Poet (c. 1753–1784) 
Born in Senegal about 1753, poet Phillis Wheatley was brought to Boston, Massachusetts, on a slave ship 
in 1761, and was purchased by John Wheatley as a personal servant to his wife. The Wheatleys educated 
Phillis, and she soon mastered Latin and Greek, and began writing poetry. She published her first poem at 
age 12, and her first volume of poetry, Poems on Various Subjects, Religious and Moral, in 1773. She was 
the first black poet in America to publish a book. She died in Boston in 1784. Read more below… 
Sources: http://www.biography.com/people/phillis-wheatley-9528784 & http://www.poets.org/poetsorg/poet/phillis-wheatley  

Poem  Questions DIDS Strategy 

On Being Brought 

from Africa to America 
 

Phillis Wheatley, 1753 – 1784 

 

‘Twas mercy brought me from my Pagan land, 

Taught my benighted soul to understand 

That there’s a God, that there’s a Saviour too: 

Once I redemption neither sought nor knew. 

Some view our sable race with scornful eye, 

“Their colour is a diabolic die.” 

Remember, Christians, Negros, black as Cain, 

May be refin’d, and join th’ angelic train. 

Summary: 

1. What key words or 
phrases does the poet 
use? Are the words 
positive, negative, or 
neutral?  What are the 
denotations and 
connotations of the 
words? 

Diction 
 
 
 

2. What types of imagery 
does the poet use? Are 
these images positive, 
negative, or neutral? 
What do you see, hear, 
taste, smell, or touch?  
Which words, phrases or 
details help to paint this 
image? 

Imagery 
 
 
 

3. What details does the 
poet include? What does 
he leave out? What 
poetic devices are 
evident? How do you 
know?  What do the 
poetic devices mean or 
indicate? 

Details 
 
 

4. How are the lines of the 
poem structured? Does it 
flow? Is it characterized 
by short, choppy 
sentences or long 
sentences? Why do you 
think the sentences are 
long of short – what do 
they point to? Are there 
punctuations?  

Syntax 
 

Theme: What message does the poet want readers to take away? 
See: http://mrkamermanenglish9.weebly.com/uploads/3/8/6/9/38695419/theme_powerpoint.pdf & https://www.youtube.com/watch?v=p4qME64SkxM for 
help. 

Great Idea (see http://www.thegreatideas.org/103ideasalpha.html) : 
Message: 

Thematic Statement: 

 

http://www.biography.com/people/phillis-wheatley-9528784
http://www.poets.org/poetsorg/poet/phillis-wheatley
http://mrkamermanenglish9.weebly.com/uploads/3/8/6/9/38695419/theme_powerpoint.pdf
https://www.youtube.com/watch?v=p4qME64SkxM
http://www.thegreatideas.org/103ideasalpha.html


11 | P a g e  
 

 Author Biography 

Maya Angelou-- Poet, Author, Civil Rights Activist (1928–2014) 
Maya Angelou is a poet and award-winning author known for her acclaimed memoir I Know Why the Caged Bird Sings and her 
numerous poetry and essay collections. Read more:  http://www.biography.com/people/maya-angelou-9185388 

Poem  Questions DIDS 
Strategy 

Still I Rise 
Maya Angelou, 1928 – 2014 

 
You may write me down in history 

With your bitter, twisted lies, 

You may trod me in the very dirt 

But still, like dust, I’ll rise. 

 

Does my sassiness upset you? 

Why are you beset with gloom? 

‘Cause I walk like I’ve got oil wells 

Pumping in my living room. 

 

Just like moons and like suns, 

With the certainty of tides, 

Just like hopes springing high, 

Still I’ll rise. 

 

Did you want to see me broken? 

Bowed head and lowered eyes? 

Shoulders falling down like teardrops, 

Weakened by my soulful cries? 

 

Does my haughtiness offend you? 

Don’t you take it awful hard 

‘Cause I laugh like I’ve got gold mines 

Diggin’ in my own backyard. 

 

You may shoot me with your words, 

You may cut me with your eyes, 

You may kill me with your hatefulness, 

But still, like air, I’ll rise. 

 

Does my sexiness upset you? 

Does it come as a surprise 

That I dance like I’ve got diamonds 

At the meeting of my thighs? 

 

Out of the huts of history’s shame 

I rise 

Up from a past that’s rooted in pain 

I rise 

I’m a black ocean, leaping and wide, 

Welling and swelling I bear in the tide. 

 

Leaving behind nights of terror and fear 

I rise 

Into a daybreak that’s wondrously clear 

I rise 

Bringing the gifts that my ancestors gave, 

I am the dream and the hope of the slave. 

I rise 

I rise 

I rise. 
Summary: 

 

1. What key words or phrases does 
the poet use? Are the words 
positive, negative, or neutral?  
What are the denotations and 
connotations of the words? 

Diction 
 
 
 

2. What types of imagery does the 
poet use? Are these images 
positive, negative, or neutral? What 
do you see, hear, taste, smell, or 
touch?  Which words, phrases or 
details help to paint this image? 

Imagery 
 
 
 

3. What details does the poet include? 
What does he leave out? What 
poetic devices are evident? How do 
you know?  What do the poetic 
devices mean or indicate? 

Details 
 
 

4. How are the lines of the poem 
structured? Does it flow? Is it 
characterized by short, choppy 
sentences or long sentences? Why 
do you think the sentences are long 
of short – what do they point to? 
Are there punctuations?  

Syntax 
 

Theme: What message does the poet want readers to take away? See: http://mrkamermanenglish9.weebly.com/uploads/3/8/6/9/38695419/theme_powerpoint.pdf & https://www.youtube.com/watch?v=p4qME64SkxM for help. 

Great Idea (see http://www.thegreatideas.org/103ideasalpha.html): 
Message: 
Thematic Statement: 

http://www.biography.com/people/maya-angelou-9185388
http://mrkamermanenglish9.weebly.com/uploads/3/8/6/9/38695419/theme_powerpoint.pdf
https://www.youtube.com/watch?v=p4qME64SkxM
http://www.thegreatideas.org/103ideasalpha.html
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4. Students choose a social issue or historical event they felt strongly about.  The teacher can 
show students images of events to pique the interest of the students such as these:  
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5. Students conduct additional research on their issue to gather more knowledge and view 
images related to their choice.   
 

Research Cards 

Web Site/Printed Material Name:  From this site, I will:   

Use quotes  

Use statistics/charts/images   

Put info into my own words   

Consult for background info   

List as a resource for info   

Author/Organization:  

Web Site Address or Publisher and Page #:  

Date Published/Updated:  

This is a research-worthy site because…  

Summary, paraphrase or quote of content that will be used:  

 

Reliability of Sources 
 

Information below is from: https://uknowit.uwgb.edu/page.php?id=30276  
Also see: https://owl.english.purdue.edu/owl/resource/588/02/  

 
 

There are six ways you can tell 

if your website is credible. 

It can be challenging to 

determine whether a website 

you’re using is credible, but here 

are a few things to look for: 

1. Author – Information on the 

internet with a listed author 

is one indication of a 

credible site. The fact that 

the author is willing to 

stand behind the 

information presented (and 

in some cases, include his 

or her contact information) 

is a good indication that the 

information is reliable. 

2. Date – The date of any 

research information is 

important, including 

information found on the 

Internet. By including a 

date, the website allows 

readers to make decisions 

about whether that 

information is recent 

enough for their purposes. 

3. Sources – Credible 

websites, like books and 

scholarly articles, should 

cite the source of the 

information presented. 

4. Domain – Some domains 

such as .com, .org, and .net 

can be purchased and used 

by any individual. 

However, the domain .edu 

is reserved for colleges and 

universities, while .gov 

denotes a government 

website. These two are 

usually credible sources for 

information (though 

occasionally a university 

will assign a .edu address to 

each of its students for 

personal use, in which case 

use caution when citing). 

Be careful with the domain 

.org, because .org is usually 

used by non-profit 

organizations which may 

have an agenda of 

persuasion rather than 

education. 

5. Site Design – This can be 

very subjective, but a well-

designed site can be an 

indication of more reliable 

information. Good design 

helps make information 

more easily accessible. 

6. Writing Style – Poor 

spelling and grammar are an 

indication that the site may 

not be credible. In an effort 

to make the information 

presented easy to 

understand, credible sites 

watch writing style closely.

https://uknowit.uwgb.edu/page.php?id=30276
https://owl.english.purdue.edu/owl/resource/588/02/
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6. Students begin completing a Writing Plan where they had to write about images, sensory 
details, facts, and symbols that were associated with their topics.  This is the planning for 
their poems.  They use these planning sheets to develop their haiku poems about social 
issues.  
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7. After poems are complete, students participate in an Open Mic Day, similar to a Poetry 
Slam (performance of original poems using props, dramatics, music, etc. in presentations), 
where they perform their poems to an audience (parents, teachers, administrators, other 
students, staff, community members, etc.).  
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THANK YOU POSTCARDS TO VOLUTEERS AND PARTICIPANTS. 
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• Classroom Materials: class sets of books and textbooks; online articles; 
computer, project, speakers, SMARTBoard/Promethean. 
 

• Setup: Media Center with computer access for all students; projector; 
podium; screen; and pointer for presenter is needed for workshops and guest 
speaker presentations.  Also, on Open Mic Day, auditorium access is needed 
along with microphones, large speakers, decorations for stage, and 
decoration for tables outside where food and refreshments will be served. 
 

• Fieldtrips: Local theater to view a play (tickets can be donated, however 
buses have to be secured); local college library and/or classroom; public 
library for research. 

 
• Guest Speakers: Speakers can be college students looking to earn experience 

or community hours.  The Big Read Poetry Workshops with Miami Dade 
College and MDCPS Department of English/Language Arts can also provide 
speakers. Parents with expertise can volunteers as guest speakers on 
certain topics.   
 

• Workshops: Workshops should be held in the Media Center with access 
projector, presentation screen, microphone, podium, space for students, and 
student computers. 

 
• Open Mic Day: Auditorium access; microphone; large speakers; decorations 

for stage; decoration for tables outside where food and refreshments will be 
served (parents can donate these items). 

 
  



26 | P a g e  
 

 

 

After reading, discussing, and researching women’s role in slavery, a student chose to write 
about the role of black women in society as their social issue. This student read poetry and 
excerpts from the slave narrative Incidents in the Life of a Slave Girl by Harriet Jacobs and 
learned about the way women slaves were mistreated and undervalued by the slave masters and 
wives. She transferred that knowledge to researching the role African American women play in 
society. She found out historical information about an African Woman in the 18th century named 
Saartjie Baartman. She felt strongly that because African American women were seen as 
objects in the past that belief continues today with the way black women are portrayed in the 
media and treated in society. She wrote the following haiku:  

“WHO I AM” 
 

I am a woman with brains 
And integrity 

They see differently 
 

They do not hurt me any 
Because I am hard to break 

Like my ancestors 
 

I am a leader 
I am exquisitely made 

But they don’t value me 
 

It’s ok because 
I’m bold like my ancestors 

Dark past bright future 



M-DCPS teachers, media specialists, counselors or assistant principals may request funds to

implement an IMPACT II idea, teaching strategy or project from the Idea EXPO workshops

and/or curriculum ideas profiled annually in the Ideas with IMPACT catalogs from 1990 to the

current year, 2015-16. Most catalogs can be viewed at The Education Fund website at 

www.educationfund.org under the heading, “Publications.”

• Open to all K-12 M-DCPS teachers, counselors, media specialists

• Quick and easy reporting requirements

• Grants range from $150 - $400

• Grant recipients recognized at an Awards Reception 

To apply, you must contact the teacher who developed the idea before submitting your application.

Contact can be made by attending a workshop given by the disseminator, communicating via

email or telephone, by visiting the disseminator in their classroom, or by having the disseminator

visit your classroom.

Project funds are to be spent within the current school year or an extension may be requested.

An expense report with receipts is required by May 2, 2016.

APPLICATION DEADLINE: 
December 11, 2015 

Apply online at www.educationfund.org

For more information, contact:
Edwina Lau, Program Director

305.558.4544, ext. 113

elau@educationfund.org

Apply for an 
IMPACT II Adapter Grant!

CELEBRATING YEARS



I N  S O U T H  F L O R I D A
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www.community.ford.com

The Education Fund’s IMPACT II program offers 

teachers new ways to engage South Florida students.

Ford salutes your efforts to create a stronger, 

more innovative future for your classroom.

Ford Motor Company Fund and Community Services builds 

communities through volunteerism and partnerships with 

nonprofi t organizations that focus on education, 

preserving America’s heritage, and automotive safety.
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